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Opportunity Statement 
The following opportunities have been identified for entrepreneurs to respond to: 

Opportunity 1 

How might we develop and offer innovative methods of preschool teaching that promote 
the ‘learning through play’ methodology and derive from the science of facilitating the 
holistic growth of the child, that also comes from an understanding of Ghana’s context 
and what is feasible and affordable? 

 

Opportunity 2 

How might we provide affordable access to holistic Early Childhood Education & 
Development to children? 

 

Opportunity 3 

How might we provide effective teaching solutions aside traditional training methods to 
primary and junior high school children that are affordable [less than 10%-15% of the 
disposable income of their parents/guardians]? How might we provide teachers with 
access to affordable quality continuous professional development that enhances their 
teaching approach for impactful learning of primary school children? How might we 
empower educators with proven practical strategies that enable students learn 
effectively and develop critical thinking and problem solving? 

Preamble 
Based on our thorough research; interviews with experts in education in Ghana and Kenya, online 
reports and articles, and our observations and learning since inception, we present these specific 
fundamental problems of education in Ghana. Our research identified several problems of education 
in Ghana, and narrowed down to these three outlined in this document based on: the number of 
experts that raised this problem, the economics of the problem, and that it represents a big enough 
problem effecting a large enough market to sustain a business. 

Experts Interviewed:  
Afzal Habib, Co-Founder, Kidogo, Kenya 
Allison Rohner, Executive Director, IDP Rising Schools Program, IDP Foundation, Inc. 
Ewelina Szopinska, Program Development & Delivery Manager, International Institute for 
Communication & Development (IICD) 
Feyi Rodway, CEO, EFR Consulting 
Gordon Carver, Program Director, GEMS Education Solutions 
Ken Donkoh, Co-Founder, Omega Schools 
Martine Koopman, Country Manager Ghana & Manager Advisory Service, International Institute for 
Communication & Development (IICD) 
 
Follow-on interviews: 
Amma Aboagye, Policy & Implementation Coordinator, Innovations for Poverty Action 
Ebenezer Lartey, Country Director, International Child Resource Institute 
Nick Parish, Brighter Futures Programme Manager, Sabre Charitable Trust  
The National Teacher’s Training Center 
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Additional Context for Early Childhood Education and Development 
It is said that 80% of all life’s learning is acquired by age 8. This is because, it is in such years that 
brain connections are established and the brain is still developing. As such, it is very critical for 
parents and educators to ensure that children in early years receive the right method of teaching 
and learning that enhances their cognitive development to ensure their success in later years. 
(Lartey, 2015) 

With mounting evidence from neuroscience and economics, there is a growing understanding that, 
everything that happens during the prenatal period and first 3 years of a child’s life has profound 
impact on the capacity of that child to succeed during further formal education, and later in life. 
(Lombardi, 2013) 

During the first 3 years of a child’s life, that child’s brain is far more active than that of a university 
student. As such, in the same way children need milk in order to grow, their brains need the 
necessary stimulation in order to learn effectively; decipher and classify objects, identify language 
patterns, make themselves understood, and develop relationships based on trust. It is these 
cognitive, social and emotional skills that underline the passage through school and a productive 
life. (Yánez, 2013) 

Problem 1: Quality of teaching 
Teachers in nurseries/crèches and kindergarten schools do not know nor apply innovative methods 
and techniques that ensure the growth and development of children between 0-5 years old. 

Problem 2: Access to care centers 
There is an insufficient number of early childhood education and development centers providing 
holistic Early Childhood Education & Development. 
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Problem 1: Quality of teaching 
Teachers in nurseries/crèches and kindergarten schools do not know nor apply innovative methods 
and techniques that ensure the growth and development of children between 0-5 years old. 

a. Teachers are primarily caretakers with limited to no effective skills to enable the necessary 
cognitive development of children. Caretakers largely serve as “watchmen” over children 
while parents are at work. 

b. Rote Memorization and strict discipline exists. At best, kindergarten children are made to 
memorize alphabets and numerals, and never proceed to learn the sounds that the 
alphabets make and how effectively it can be used to construct words within the context of a 
sentence. 

c. Parents’ expectations of Early Childhood Education (ECE) and Early Childhood 
Development (ECD) may reinforce existing practices which includes rote memorization, with 
little knowledge or acceptance for the implementation of internationally recognized best 
practices.  

Problem Description & Justification 
A direct indicator of the deficiency in innovative teaching methods is rote memorization, otherwise 
referred to as ‘call and repeat’. It is an ingrained perspective of good quality education for teachers 
and parents. As such, methods used to convey this form of teaching are routine and not creative. In 
what is perhaps becoming the standard with early childhood education, especially in public schools, 
children are only put in a space to be kept in and watched over. There is rarely any teaching that 
leverages the potential for development, except learning to recite alphabets, numerals and 
sometimes rhymes/poems. This persisting trend has not been questioned by parents who are the 
critical accountability enforcers of quality standards of teaching for their children. Parents have not 
questioned standards and demanded better standards, nor probed into what their children are 
learning and how that is influencing the critical development of their children. Most parents 
themselves experienced formal education within a similar rote memorization system, and as such, 
have views on effective learning which are misaligned with what should truly be done. 

Within education’s competitive landscape, the teaching and learning models of Friedrich Fröbel and 
Maria Montessori are frequently utilized. With these educational theories, the emphasis is on the 
children's natural creativity and allowing them to develop at their own pace (SOS Children's Villages 
Ghana, 2015). Work and play is based on this precept allowing for greater exploration of self, others 
and the environment. In this regard, the gap that exists within the early years educational sector in 
Ghana is the inadequacy of teaching techniques by teachers and carers in nurseries/crèches and 
kindergartens. This inadequacy of developmentally appropriate teaching techniques is in turn 
causing a problem of inadequate critical development and learning by children in their early years 
that will ensure success in primary school and beyond. 

Effective teaching methods involve (Lartey, 2015): 

§ The approach of free active play: There should be a plan and schedule of activities for each 
learning period per week. Children learn through first-hand experiential activities with active 
play providing the vehicle. Through their play children practice and consolidate their learning, 
play with ideas, experiment, take risks, solve problems, and make decisions. This approach 
allows children to develop an understanding of themselves and the world in which they live.   

§ The Emergent Curriculum: This is one type of curriculum used for ECE where teachers do 
not only talk to teach, but also act, dance, and illustrate in action. The curriculum emerges 
from the play of children and the play of teachers. It is co-constructed by the children and the 
teachers, carers and the environment itself (indoor or outdoor). To develop the curriculum in 
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depth, teachers and carers must take notice of the questions children ask and invent ways to 
extend them, document what happens (for easy reference), and invent more open questions. 

§ The Integrated Curriculum: This is another type of curriculum used for ECE that is 
considered more effective compared to the emergent curriculum. This is generally seen as 
education that is organized in such a way that it cuts across subject-matter lines, bringing 
together various aspects of the curriculum into meaningful association to focus upon broad 
areas of study. It views learning and teaching in a holistic way and reflects the real world, 
which is interactive. For example, a child may bring a flower to school, and the flower can be 
one of the main lessons for the day. That single flower then becomes a means for the child 
to learn more about colours as the child identifies the different colours on the flower, learning 
to count by counting the petals, basic science, among other topics. 

§ Assessments: There are a number of suggested assessments that are considered best 
practices. More generally, interviews are considered one of the appropriate methods. Before 
a child is enrolled, that child is interviewed. A good way to assess cognitive development is 
to repeat those same interview questions after 3 months to determine the extent of the 
child’s development. Typically, open-ended questions are ideal. The International 
Development Learning Assessment (IDELA) is also becoming increasingly recognized 
globally. IDELA is considered an easy to use and rigorous global assessment tool to 
measure the early learning and development of children (Gaviria, 2014).  
There are other assessments that are not typical examinations or tests which are used to 
assess holistic development including physical, cognitive, linguistic and psycho-social 
development. The Kilifi Developmental Inventory (KDI) is one of such assessments which 
was developed in Africa. KDI focuses on assessing the coordination between brain function 
and physical activities (A. Abubakar, 2008), thus assessing cognitive and physical skills. It 
involves conducting different activities to assess the child’s development. Bayley Scales of 
Infant and Toddler Development is also another suggested assessment of holistic 
development of children including adaptive behaviour, cognitive, language, motor, and socio-
emotional development (Pearson).  

§ Eating: Teachers do not necessarily have to feed children depending on the age. Ideally, a 
classroom should have 18 children, with 3 teachers: 1 main teacher, and 2 assistants. As 
such, when it is mealtime, teachers sit on separate tables or family table with children, and 
as the teachers eat, the children watch and learn to teach themselves to eat. 

§ At very young ages, children work on papers (worksheets). These should be well 
documented. Some of the worksheets should be displayed on the classroom wall at the eye 
level of the children where they can see it, refer to it, revisit it, and feel a sense of ownership 
and pride in their environment.   

Stakeholders Affected 
The key stakeholders affected by the gap and problem outlined are: pupils enrolled and yet to be 
enrolled in nurseries/crèches and kindergartens, teachers, parents, schools and the Ministry of 
Education & Ghana Education Service. 

Existing Solutions & Policies  
Sabre Trust’s Transformational Teacher Training Programme: This is a training program offered by 
Sabre Charitable Trust. Sabre Trust is the implementing partner of this program, which was 
developed in partnership with the Ministry of Education as part of the new Ghana Education Service 
Operational Plan to scale up quality education in kindergarten nationwide. This program offers 
training to lecturers at the Colleges of Education, as well as officers from the Ghana Education 
Service, with the aim of this being a “train the trainer” session. The different stakeholders are trained 
based on the play methodology. These trainers then offer training to kindergarten teachers and 
student teachers from the Colleges of Education in Ghana. For the student teachers, the program 
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offers training in the form of their one year practical placement. It involves student teachers learning 
from existing kindergarten teachers, while being mentored by them as well. The Sabre Trust trainer 
is also present in the classrooms to offer feedback based on regular monitoring and evaluation. For 
the existing kindergarten teachers, it offers a two year long training, where they are trained on how 
to mentor these student teachers. Ultimately, these trainings are aimed at giving the existing and 
new teachers skills to effectively deliver the pedagogy that is child-centered, activity-based learning 
through play. 

International Child Resource Institute: ICRI has been in Ghana for over 12 years. Key areas they 
work in within education is in the improvement of the quality of teaching and affordable care centers. 
In partnership with the National Nursery Teacher Training Center, Carayol College, and the 
University of Education Winneba, ICRI has been providing on-going in-service training for early 
childhood practitioners. They also continually provide child and family programs that improve the 
conditions for preschool teachers and children to thrive.  

ICRI targets long existing schools with teachers who have little or no training in ECE. ICRI also 
provides in-service training on alternative punishment, which is also known as the positive discipline 
method. Teachers are taught how to use inexpensive materials in their environment also known as 
“found objects and materials” to create teaching materials. ICRI has teacher resource centers which 
provide teachers access to these found objects. As such, teachers visit the centers to prepare their 
teaching materials. ICRI has also adopted schools where they offer on-site training and side-by-side 
mentoring. To date, ICRI has trained over 3,500 teachers in Ghana, and over 200 students from the 
University of Education, Winneba.  

 According to ICRI’s assessments on the turn out of their teacher training, it has been found that 
these early childhood practitioners better understand child’s rights, and have improved attitudes on 
what their responsibilities are as care givers ensuring the rights of the children (International Child 
Resource Institute). 

National Teacher Training Center: This center provides teacher training to people who have been 
teaching yet do not have formal training. The program also serves people who have not taught 
before. Typically, the minimum requirement is a pass in the Basic Education Certificate Examination 
(BECE). This center provides certificate training in Early Childhood Education for two months. The 
center offers this training three times a year. However, this is only a one-time course and follow-ups 
or upgrades will mean moving on to the Colleges of Education or the University of Winneba if 
appropriate requirements have been met. To gain entry, candidates send in applications, and 
eligible candidates then write an aptitude test, and based on the results, can gain admission into the 
program. 

SOS Herman Gmeiner Kindergartens: In SOS kindergartens in Ghana, the daily kindergarten 
programme contains two important parts: free play and activity. During free play, the child can 
choose what, with whom, how long and where he or she wants to play. This enables them to decide 
for themselves and also prompts them to learn the necessary rules of community life (SOS 
Children's Villages Ghana, 2015). The goal of the daily activity time is to familiarize the children with 
their new environment. Through carefully prepared activities, they learn how to correctly handle 
materials under the guidance of their educators. Intellectual, emotional and social development is 
encouraged, as well as the children’s behaviour and senses are trained (SOS Children's Villages 
Ghana, 2015). Teachers hired at SOS kindergartens access in-service and continuous training as 
and when needed to equip them to do their best. 

Montessori Schools: This approach encourages a child's desire to learn. Their program includes 
sensorial exercises, number and language work, cultural studies and practical life studies (Oasis 
Montessori: Programmes, 2015). 
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The Economics of the Problem 
UNICEF reported in 2011 that, although there are some public and private institutions for teacher 
training in the country, only a small proportion of teachers are formally trained (Evaluation Office of 
UNICEF, 2011). As of 2013/2014, the data from national statistics on basic education from the 
Ministry of Education shows that there are only 5.5% and 41.2% of trained teachers in 
nurseries/crèches and kindergartens respectively (The Education Management Information System 
Project, 2014). Most of these facilities are using models that do not develop children holistically. 
Rote memorization and recitation are visible symptoms of antiquated models in use. In addition, it is 
recorded that between Accra and Kumasi, 95% of teachers within preschool facilities are Senior 
High School graduates (International Finance Corporation, 2010). Senior High School graduates 
need to understand the goals preschool should accomplish and how to successfully teach using 
innovative methods. 

Currently, Sabre Trust’s total cost of training per trainee is US$1,170/year and in the 2014/15 
academic year 55 trainee teachers, 17 head teachers and 63 student teachers are under training. 
This cost comprises bringing in trainers, executing 10-15 workshops each year, providing 
transportation for the trainees, as well as management and operations cost. The cost of bringing in 
trainers represents 20% of the cost, while management and operations cost comprise 20-30% and 
50% respectively. The training manual is made accessible to each trainee to utilize for their classes, 
though there are no follow-up programs. (Parish, 2015)  

At the National Teachers Training center, training costs 534 GHS for the two months long training. 
Out of the total costs, 4 GHS is for the application form, 450 GHS for tuition, and an extra 80 GHS is 
for course materials. 

The Market for a Solution 
The tables below show statistics from the Education Management Information Systems Project by 
the Ministry of Education (2014) for the 2013/2014 academic year: 

Basic School Number of 
Teachers 

Percentage of 
Trained Teachers Pupil-Teacher Ratio 

Crèche and Nursery (0-3 years old) 12,664 5.5% 27:1 
Kindergarten (4-5 years old) 50,575 41.2% 33:1 
 

Basic School Number of 
Teachers 

Percentage of Teachers in each Sector 
Public Private 

Crèche and Nursery 12,664 5% 95% 
Kindergarten 50,575 73% 27% 
 

Basic School 
Percentage of Teachers Trained within each Sector 

Public Private Regional Highest Regional Lowest 
Crèche and Nursery 34% 4% Upper East [9.2%] Brong Ahafo [2.4%] 
Kindergarten 55% 5% Eastern [53.7%] Western [30.1%] 
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Your Challenge 
It has already been established that from birth to 3 years old, children undergo significant growth 
changes. It has been stated that teaching and learning using innovative methods that promote the 
‘learning through play’ methodology based on an understanding of the growth curve of children is 
likely to lead to enhanced development and a strong educational foundation that has positive 
repercussions in the child’s lifetime. 

Opportunity 1 

How might we offer innovative methods of preschool teaching that promote the ‘learning 
through play’ methodology and derive from the science of facilitating the holistic growth 
of the child, that also comes from an understanding of Ghana’s context and what is 
feasible and affordable?  
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Problem 2: Access to care centers 
There is an insufficient number of early childhood education and development centers providing 
holistic Early Childhood Education & Development. 

Problem Description & Justification 
There are not enough preschool institutions to meet the population of children between 0 and 8 
years. Moreover, available schools do not provide holistic care for preschoolers. Not only is it critical 
to provide preschool early education but it is also key to utilize multi-disciplinary approaches to care 
for pupils. This may include factoring in health for children 0-8 years in the school, school feeding 
and health education in the curriculum. In addition, access to ECD centers allows parents primarily 
mothers and older siblings to work or go to school, ultimately promoting overall household income.  

An Ideal Learning Environment (Lartey, 2015): 

§ Activity Corner/Zone: Teaching and learning areas in a preschool should be segmented into 
activity corners for separate activities; reading/library, science/nature, dramatic play, art, 
music and dance, block and wheel, manipulative and mathematics. Ideally, not all children in 
the classroom should be engaged in the same activity at all times in the day.  

§ Teaching/Learning Materials: Super colourful plastics as play toys are discouraged. Natural 
colour items are the best. Teachers may engage children in activities on how to easily and at 
no cost transform locally available and culturally appropriate found items (empty cartons, 
paper, cardboard, cans, rocks, sticks, etc.) into all the useful teaching and learning materials 
necessary to be placed into working creative activity zones.  

§ Labelling: All items in the school or classroom should be well labelled and visible to the child. 
This sparks curiosity within the child to ask questions and learn.  

Stakeholders Affected  
Ministry of education, parents, communities, teachers, children within the ages of 0-8 who are not 
receiving any form of early childhood education or development.  

Existing Solutions & Policies 
Sabre Charitable Trust: Through a long-standing partnership with international design and 
engineering firm Arup, the organization builds schools based on the tenets of child-centeredness, 
activity-based and play-based engagements. Sabre Trust engages with district heads and 
collaborate with communities to build schools that offer holistic education for preschoolers. Sabre 
Trust sought to develop a sustainable, child-centered kindergarten complex building design that will 
be a blue print accepted as a building standard in Ghana, which can be rolled out through the 
government’s national school building program. Currently, Sabre has developed, evaluated, 
optimized and replicated this model kindergarten complex which meets the government’s Early 
Childhood Education and Development policy. Four model schools have been completed to date. 
The current model provides a high quality learning environment in terms of day-lighting, natural 
ventilation, temperature and acoustics, which are complemented with external teaching areas, 
kitchen, toilets and staffroom. (Sabre Charitable Trust).  

Kidogo: This is a social enterprise in Kenya that improves access to high-quality, affordable early 
childhood care and education in informal settlements. It charges approximately US$1 a day to 
absorb children of women in urban slums utilizing hubs and franchised ‘spoke’ models. The hubs 
are designed as full-service Early Childhood Development (ECD) centers with ECD certified staff as 
well as monthly trainings for parents. The franchise model involves training private caregivers and 
giving marketing support, weekly quality improvement visits from franchising officers, access to 
discounted supplies and materials and support from the Kidogo network. (Kidogo). 
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International Child Resource Institute: International Child Resource Institute (ICRI) in Ghana and the 
National Teacher Training Center (NTTC) have been working together to initiate and sustain true 
and effective child-supportive and early childhood experiences throughout the country. Currently, 
the organization oversees two model early childhood centers in Accra. One of them is the La 
Neighbourhood Early Childhood Center at the La Community Center. ICRI has also opened its own 
model preschool at its headquarters in another part of the slum of La. This school has been 
successful to the point where NTTC is using it as an observation center for its students. These 
schools now use objects and local materials that create enriching, curiosity building and brain-
developing activities for over 100 children. (International Child Resource Institute) 

The Economics of the Problem 
As of 2006, enrolment of under three year olds in ECE programs was considerably lower than 
children over three years until the compulsory school age (Education International, 2006). 
Unfortunately, this problem still exists. Moreover, ECE services are scarce in rural areas as the 
majority of services are available in capital cities and urban areas.  

Sabre Trust’s model schools cost approximately US$633 per square meter to build. This is the cost 
of a full 3 classroom block; nursery, kindergarten 1 & 2, with a kitchen, bathroom and playground. 
This is 23% cheaper to build than the equivalent 2 classroom Ministry of Education kindergarten 
school, which costs approximately US$780 per square meter. (Parish, 2015).  

Other estimates suggest that, it could cost up to about US$10,000 to acquire an existing facility and 
operate for the first few months prior to break even. On average, about 50% of this cost goes into 
the leasing and renovation of the facility, and the other 50% goes into operations including salaries 
and marketing.   

The Market for a Solution 
The tables below show statistics from the Education Management Information Systems Project by 
the Ministry of Education (2014) for the 2013/2014 academic year: 

Basic School Population of 
Age Group 

Number of 
Schools as of 

2013/2014 
Students Enrolled1 

Crèche and Nursery (0-3 years old) 3,145,056 5,744 337,794 
Kindergarten (4-5 years old) 1,337,350 20,100 1,645,550 
 

These statistics show that there is a wide gap to be filled in terms of access to early childhood 
education and development. This means there are a large number of children that will benefit 
should improvements be made in this area. 

Currently, nurseries and crèches in Accra charge a tuition fee ranging from 200 GHS to US$500 per 
term. 

Your Challenge 
Opportunity 2 

How might we provide affordable access to holistic Early Childhood Education & 
Development to children? 

  
                                                
1 The number of students enrolled may be higher than the demographic population in the scenario that older students who have started 
their education in later years are continuing their education in earlier grades. 
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Problem 3: Continuous Professional Development 
Quality continuous professional development of Primary and Junior High School teachers is 
unaffordable. Typically, professional development is offered only in the form of one-off trainings and 
does not have an efficient continuous teacher monitoring/evaluation and refresher component. 

Problem Description & Justification 
Teachers are one of the most important factors in enabling a child to learn. One critical aspect of 
defining quality of education involves the processes by which effective teachers use child-centered 
teaching methods to facilitate children’s learning (UNICEF). The Dakar Framework offers an 
expanded definition of quality with desirable characteristics such as healthy and motivated learners, 
with competent teachers using active-learning pedagogies and relevant content, while maintaining 
good governance and equitable resource allocation  (UNESCO, 2005). Quality of education here 
includes:  

§ Teaching that focuses on children’s cognitive development 
§ Teaching that is tailored to meet the needs of children  
§ Knowledge, skills and attitudes for effective teaching 

In Ghana, there is still an ingrained teaching style that is not child-centered nor focused on the 
critical development of children. According to the World Bank, every extra year of primary school a 
person attends increases a person’s productivity by 10-30%. This high rate of return on education 
makes education a compelling pathway to break cycles of poverty (UNICEF). As such, it is critical to 
ensure the quality of teaching in primary and junior high school. To date in Ghana, quality of 
education has been measured using indicators with inputs such as teachers and textbooks. One 
key metric for assessing learning outcomes of teaching is through the performance of students in 
exams. Based on national assessments, the performance of primary and Junior High School (JHS) 
children has remained poor. Grim statistics show that only 16% of grade six students are proficient 
in mathematics and only 35% proficient in English, according to the 2011 National Education 
Assessment (UNICEF Ghana, 2013). 

Although training is being done, it is questionable the extent to which teachers apply the new 
effective teaching techniques they learn from one-off trainings that ensure critical development of 
children in primary and JHS. This is partially attributed to loaded syllabi that tend to make teachers 
focus on completing for the purpose of examination, as well as schools not having educational 
psychologists monitoring delivery of instruction (Armah, 2015). However, a key problem is that rote 
learning is ingrained in the minds of teachers as individuals given that their own basic education 
was in the familiar rote learning approach. Is it an issue of teacher disinterest in applying the new 
method, or ineptness in applying it, resulting in the default teacher behaviour to return to rote 
learning by their students? Continuous Professional Development has demonstrated to solve this 
problem. Continuous professional development and recurrent teacher training is a critical 
component when developing the capabilities and style of instruction of teachers. Investing in 
continuous teacher training is a means of having a direct impact on the learning quality of children. 
Cases in Botswana, Namibia, Bangladesh, Guatemala and Pakistan have demonstrated that on-
going professional development, when provided in the years not long after initial training, improve a 
teacher’s career development and significantly improves children’s learning and retention. 
Furthermore, experiences from UNICEF supported projects show that video technology, peer 
learning and supervisor observation are effective and appropriate media for the capacity 
development of teachers. It is necessary for children being educated in primary and junior high 
school to receive teaching solutions that apply teaching and learning methods that promote critical 
thinking, problem solving, teamwork, and community involvement. Overall, quality teaching should 
aim at developing an ethical citizen that will positively impact the society and not be a liability to the 
nation (UNICEF).  
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Stakeholders Affected 
Teachers, primary and Junior High School students, public and private schools, low cost private 
schools, heads of schools, Ministry of Education, Ghana Education Service, teacher training 
colleges and institutions. 

Existing Solutions & Policies 
Techniques for Effective Teaching: This is a training program for teachers in schools participating in 
the IDP Rising Schools Program, which are low resource private primary schools in Ghana. The 
training program was developed through collaboration between Sesame Workshop and IDP 
Foundation. The aim of this program was to provide support for teacher professional development, 
and to enhance teaching strategies and techniques in approximately 100 IDP Rising Schools in 
Ghana. This training contains ten specific and tailored video modules for enhancing teaching 
techniques focused on child-centered, active teaching and learning in the classroom and were 
disseminated to 82 schools. This was done by Master Training: a “first hand” training of the 
proprietor and one teacher from each school, by Sesame staff for two days. The trainees then 
implemented a “step-down” training to the teachers in their school through their own workshops. IDP 
covered the training costs. This program was funded through grants from the IDP Foundation. 
(Sesame Workshop & IDP Foundation, 2013). Lessons learned from the pilot indicate that, the 
program could be improved by extending the number of training days and adding follow-up in school 
coaching and/or refresher training. 

GNAT Education & Professional Development Program: This was developed by CTF (mainly Nova 
Scotia Teachers Union; NSTU) and GNAT to address the Education for All challenges. It involved a 
consultation with head teachers, teachers, pupils, community leaders (Chiefs, Assemblymen and 
women, parent-teacher association, school management committee), District Education Officers 
and District Chief Executives to identify barriers to effective education delivery. The insights gained 
from the findings were then incorporated into a professional development phase of the program. It 
was made up of a curriculum/professional development component and a community development 
component involving Greater-Accra, Ashanti, Brong-Ahafo, Volta and Northern regions. One 
hundred “trainers” have been trained in Primary Mathematics, Science, English Language, Early 
Childhood Education, Computer Skills and Library Management. These people will in-turn train 
other teachers (Ghana National Association of Teachers). 

The Economics of the Problem 
In the Techniques for Effective Teaching program, it cost roughly US$200 per teacher during the 
pilot. The average tuition at a low-resourced school is 73 GHS/term for primary and 87 GHS/term for 
JHS. If the burden were to go to pupils, they would each pay an additional US$3.5/term to support 
teacher training. Given the program has been piloted only once thus far, there is an opportunity to 
make the training more cost-effective.  

The Market for a Solution 
Public and low cost private school teachers need continuous professional development. The tables 
below show statistics from the Education Management Information Systems Project by the Ministry 
of Education (2014) for the 2013/2014 academic year: 
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Basic School Population of Age 
Group 

Number of 
Schools as of 

2013/2014 

Students 
Enrolled2 

Primary (6-11 years old) 3,835,594 20,502 4,117,152 
Junior Secondary (12-14 years old) 1,796,478 13,082 1,473,921 
 

Basic School Number of 
Teachers 

Percentage of 
Trained Teachers 

Pupil-Teacher 
Ratio 

Primary 136,878 52.4% 30:1 
Junior Secondary 100,921 68.5% 15:1 
 

Basic School Number of 
Teachers 

Percentage of Teachers in each Sector 
Public Private 

Primary 136,878 71% 29% 
Junior Secondary 100,921 77% 23% 
 

Basic School 
Percentage of Teachers Trained within each Sector 

Public Private Regional Highest Regional Lowest 
Primary 70% 8% Eastern [64.2%] Western [42.3%] 
Junior Secondary 85% 17% Northern [76.7%] Western [58.1%] 
 

Your Challenge 
Opportunity 3 

How might we provide effective teaching solutions, aside traditional training methods to 
primary and junior high school children that are affordable [less than 10%-15% of the 
disposable income of their parents/guardians]? How might we provide teachers with 
access to affordable quality continuous professional development that enhances their 
teaching approach for impactful learning of primary school children? How might we 
empower educators with proven practical strategies that enable students learn 
effectively and develop critical thinking and problem solving? 

  

                                                
2 The number of students enrolled may be higher than the demographic population in the scenario that older students who have started 
their education in later years are continuing their education in earlier grades. 



  Education Challenge Ghana 2015 

  Page 13 of 14  GROWTHMOSAIC patient human capital

References 

A. Abubakar, P. H. (2008, May). Monitoring psychomotor development in a resource-limited setting: 
an evaluation of the Kilifi Developmental Inventory. Annals of Tropical Paediatrics(28), pp. 
217-226. doi:10.1179/146532808X335679 

Akyeampong, K. (2003). Teacher Training In Ghana - Does it Count? University of Sussex Institute 
of Education, Centre for International Education. Retrieved June 1, 2015, from 
http://r4d.dfid.gov.uk/PDF/Outputs/SkillsForDev/Educationalpaper49b.pdf 

Anamuah-Mensah, J., & Benneh, M. (2005). Particular Issues Of Teacher Education In Ghana. 
Retrieved June 1, 2015, from http://www.jamensah.com/Presentations/Unesco experts.ppt 

Armah, E. (2015). Review of Opportunity Statement. (A. Amegatcher, Compiler) Accra, Ghana. 

Barnett, W. (2008). Preschool Education and its Lasting Effects: Research and Policy Implications. 
Boulder and Tempe: Education and the Public Interest Center & Education Policy Research 
Unit. 

Cunningham, C. (2013, August 8). Advancing the Low Cost Private School Sector: Shadowing the 
IDP Rising Schools Program in Ghana. Retrieved from nextbillion.net: 
http://nextbillion.net/blogpost.aspx?blogid=3433 

Education International. (2006). EI Pan-European Structure Policy on ECE. EI Pan-European 
Conference (p. 9). Brussels: Education International. 

Evaluation Office of UNICEF. (2011). Evaluation of UNICEF’s Early Childhood Development 
Programme with Focus on the Government of Netherlands Funding (2008-2010): Ghana 
Country Case Study Report. United Nations Children's Fund, Evaluation Office. United 
Nations Children's Fund. Retrieved June 12, 2015, from 
http://www.unicef.org/earlychildhood/files/ECD_Ghana_Final.pdf 

Gaviria, P. A. (2014, November 24). IDELA: International Development Learning Assessment. 
Retrieved June 25, 2015, from Early Childhood Insights: 
https://earlychildhoodinsights.wordpress.com/2014/11/24/idela-international-development-
learning-assessment/ 

Ghana National Association of Teachers. (n.d.). The Role of the Education & Professional 
Development Division. (Ghana National Association of Teachers) Retrieved June 15, 2015, 
from http://www.ghanateachers.org/divisions/professional-development.html 

International Child Resource Institute. (n.d.). Ghana. Retrieved June 15, 2015, from International 
Child Resource Institute: http://www.icrichild.org/ghana/ 

International Finance Corporation. (2010). Final Ghana Country Report: Market Research Project 
on Low Income Private Schools. Cantonments - Accra: CDC Consult Ltd. 

Kidogo. (n.d.). Our Story. Retrieved June 17, 2015, from Kidogo: http://www.kidogo.co/ 

Lartey, E. (2015, June 17). Access to and Quality of Early Childhood Education in Ghana. (A. K. 
Amegatcher, Interviewer) Ghana. 

Lombardi, J. (2013). Providing a path to early success: securing the foundation for learning. Early 
Childhood Matters. Retrieved June 17, 2015, from 
http://www.bernardvanleer.org/publication_store/ECM120_Learning-begins-early.pdf 



  Education Challenge Ghana 2015 

  Page 14 of 14  GROWTHMOSAIC patient human capital

Oasis Montessori: Programmes. (2015). Retrieved from oasismontessori.com: 
http://www.oasismontessori.com/pages/programmes.php 

Parish, N. (2015, June 5). Exploring the Work of Sabre Charitable Trust in Early Education. (A. 
Amegatcher, & E. Yevu, Interviewers) 

Pearson. (n.d.). Early Childhood. Retrieved June 25, 2015, from Peason: 
http://www.pearsonclinical.com/childhood/products/100000123/bayley-scales-of-infant-and-
toddler-development-third-edition-bayley-iii.html#tab-details 

Sabre Charitable Trust. (n.d.). Building Better Schools. Retrieved June 17, 2015, from Sabre 
Charitable Trust: http://sabretrust.org/programmes/building-better-schools/ 

Sesame Workshop & IDP Foundation. (2013). Summary of the NCRIBE Final Research Report. 
Sesame Workshop & IDP Foundation. Retrieved June 3, 2015 

SOS Children's Villages Ghana. (2015). Retrieved from sos-kdiafme.org: http://www.sos-
kdiafme.org/Ghana/hwh/kindergartens.php 

The Education Management Information System Project. (2014). Report on Basic Statistics and 
Planning Parameters for Basic Education In Ghana 2013/2014. Ministry of Education. 
Retrieved June 11, 2015 

UNDP in Ghana. (n.d.). Achieve Universal Primary Education - MDG2. Retrieved June 2015, from 
UNDP: http://www.gh.undp.org/content/ghana/en/home/mdgoverview/overview/mdg2.html 

UNESCO. (2005). EFA Global Monitoring Report.  

UNICEF Ghana. (2013). Reaching Out to those Missing Out on School. Retrieved June 8, 2015, 
from UNICEF Ghana: http://www.unicef.org/ghana/education.html 

UNICEF Indonesia. (2012, October). Education & Early Childhood Development (ECD). Issue 
Briefs. Retrieved June 8, 2015, from http://www.unicef.org/indonesia/A3-
_E_Issue_Brief_Education_REV.pdf 

UNICEF. (n.d.). Quality Primary Education: The Potential to Transform Society in a Single 
Generation. UNICEF. Retrieved June 15, 2015, from http://www.unicef.org/dprk/qpe.pdf 

Yánez, L. (2013). Learning from Birth. Early Childhood Matters. Retrieved June 17, 2015, from 
http://www.bernardvanleer.org/publication_store/ECM120_Learning-begins-early.pdf 

 
 

 


